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Description automatically generated]DUDLEY ACADEMIES TRUST- St James Academy 
CURRICULUM INTENT STRATEGY
Performing Arts 

Academy Vision: ‘Improving Life Chances For All’ 
Academy Intent and Implementation Pillars: Our whole Academy intent and implementation strategy is deeply rooted in our 6 intent pillars and 10 implementation pillars. (See Whole Academy Intent and Implementation strategy). Our Subject curriculum intent and implementation strategy is closely aligned to these pillars. 
Intent Statement 
[bookmark: _Hlk84780263]Our ambitious Performing Arts curriculum is designed to enrich, engage, and excite our learners regardless of ability. We provide the ‘wrap around’ care that SEND and Disadvantaged learners need to transition from KS2 to post 16. Through our curriculum, we bridge any gaps that cause a barrier to individual learning and development. We achieve this through the Cultural Capital experiences, which provides the golden thread for our learners to access the curriculum beyond the classroom door (e.g. Theatre visits, Residential Visits, Barcelona Tours, Christmas Pantomimes, Christmas Carol Singing at the Community Nursing Home and Local Church, Performing Arts Evenings and many more). Our performing arts faculty offers Drama and Music as distinct subject disciplines. There is a strong focus within both courses to develop our learners’ knowledge of both industries thereby giving learners opportunities to thrive in their chosen pathways.
[bookmark: _Int_96PznPAr]Through a broad and well-balanced curriculum which gives learners the opportunity to engage and enjoy in their learning, learners are given the tools and time to practise, which is essential to embed new learning whilst building on prior learning when exploring a variety of skills. The curriculum embeds skills at KS3 (through the thematic L4L curriculum and year 9 curriculum) that would be required at GCSE. Through the use of meaningful and purposeful assessments such as baseline assessments, low-stakes and high order questioning. This reduces misconceptions, gaps in knowledge at KS4 and supports oracy across the whole school. Performing Arts contributes to the development of learners and to the school curriculum by providing a powerful and distinctive form of communication and expression. The curriculum is carefully planned to consider the sequence of content required for learners to best make progress; building on prior learning. The subjects develop thinking; increasing perception, imagination, creativity, reflection and physical dexterity; skills which can be transferred to other subject areas and ultimately lead to improved life chances for learners. Learners will encounter a range of performance styles that draw upon a variety of styles and stimuli within music and drama to provide learners with a developed understanding of the subjects. Learning happens when learners use newly acquired knowledge in conjunction with skills and understanding they already possess to show they know more, remember more and can do more.

[bookmark: _Hlk84780306]Vocabulary and literacy are a priority in the curriculum as learners are required to use subject specific vocabulary throughout KS3 and KS4. Based on practical performances, learners analyse and evaluate their productions, in turn developing their reading, writing, articulation and refinement skills. Furthermore, we have implemented the Frayer Model, a new vocabulary strategy, which allows our learners to develop a deeper level of vocabulary understanding, acquisition of knowledge and structures of application. Lastly, learners develop their numeracy skills through staging, proxemics, timing, lighting, and devising skills. Our curriculum is carefully sequenced and breaks-down the necessary content of learning in a granular way that supports building on prior knowledge, component knowledge, complex knowledge and developing wider knowledge beyond secondary school. This affords our learners with the opportunity to strive to become real life performers, directors, and designers. There is a real passion that runs through wanting to study this subject. We motivate and develop some of the schools’ most hard-to-reach learners with a well-balanced curriculum that is tailored to the diverse and multicultural needs of our school. Our curriculum is so well designed that these learners are confident in reading texts in front of their class as well as performing in front of the whole school. During workshops these learners can articulate feedback amongst their peers, demonstrating strong oracy, vocabulary, literacy, and numeracy skills. 
In line with the Academy intent our learners arrive to lessons knowing they will receive an education enabling them to achieve the strongest outcomes. We prepare learners to become confident individuals and good communicators that can share their own points of view. Throughout both key stages our learners have developed a love not only for this subject but a general love for learning. Careful topic and text choices within the curriculum sets our learners to have a broad understanding of social and historical issues around the world. These controversial issues prepare our learners to exhibit a growth mindset to explore the intentions of artistic practitioners, meanwhile, shaping wellbeing and mental stability. The curriculum further provides our learners with an accurate knowledge of how the Performing Arts industry operates in today’s society. Overall, we secure learners who are ready to make a successful transition into their next phase, adulthood and working Britain. 
Implementation and Pedagogy (How will this be achieved?)
· A baseline test is established within the first three weeks of the year
· Data intelligence informs adaptation of sequencing required, securing quality first teaching and individual bespoke progression
· Through regular knowledge-based tests, learners are tested on recall and acquisition of skills, this is fundamental for individual progression and monitoring
· The sequencing of knowledge allows our learners to know more, remember more, and do more
· A range of texts, scripts, poems studied to broaden fluency, atomicity, text comprehension, language acquisition/comprehension. Tier 2 vocabulary list booklet given to Y9-11.
· Mapping content across the curriculum so that what learners learn builds on what they’ve learned before
· Identify the key or larger concepts, so they are manageable - break them down into smaller parts avoiding cognitive overload 
· Use logical sequencing so learners can gradually build on their knowledge and understand over time the larger concepts

Our learning principles are the basis of all learning in our Academy. Our principles are founded on the belief that every learner, regardless of background or educational need, should experience high academic challenge. 

We sequence learning and use modelling to help all learners understand difficult concepts and procedures. We do this by:
-Sharing S MAPS with learners so that they can understand what they are learning, why (BIG PICTURE) they are learning and how it is sequenced. 
-Sharing the Progress Indicators that are clear and precise about what we want learners to learn ‘learning focused not task focused’
-Use subject specific language and common language when discussing with learners 
-Breaking down new knowledge into small steps which is built upon over time. 
-Using models to support our explanations when teaching something new. Eg live modelling, worked examples, I do/You do, Conceptual models, WAGOLL, narration of our expert thought process
-Using Differentiated resources to support all learners particularly our SEND/Advantaged  learners, resources include Task Boards, Timers etc

We use questioning to actively engage learners, accelerate learning, identify misconceptions as well as check learners’ understanding. We do this by:
-Using a Random Name Generator to involve all learners in our questioning and using probing questions to check learners’ understanding.
-Planning key questions to check understanding throughout the lesson and provide challenge.
-Planning for misconceptions and correcting these at the point they are observed by the teacher. 
-A range of questioning strategies
Impact 
· To provide a curriculum that is logically sequenced
· Learners understand the rationale and intentions of the chosen curriculum. 
· Designed to strengthen and build on the building blocks where prior knowledge has been obtained from KS2. 
· To develop good Communicators, Performers, Designers, Producers and Directors
· Open the minds of our learners to understand the controversial issues in modern Britain and the surrounding world
· Learners are able to debate and communicate ideas whilst accepting the points of views from others. 
· To foster a love for this subject, to secure outstanding grades for all and to provide a stable and clear progression route to post 16 
Assessment (How does assessment fit in?)
Each lesson has a strong formative assessment focus (targeted Q & A, show & tell, open ended questions, random name generator, exit tickets, in-class quizzes). Summative assessment - mocks, mini tests, end of unit evaluation, this can be found mapped on S maps and curriculum map.
Cultural Capital Links
Through our curriculum, we pre-empt the possible barriers that may be vacant. In turn we achieve success for these learners and one way in which we deliver this is through the Cultural Capital experiences, which provides the golden thread for these learners beyond the classroom door (e.g. Theatre visits, Residential Visits, Barcelona Tours, Christmas Pantomimes, Christmas Carol Singing at the Community Nursing Home and Local Church, Performing Arts Evenings and many more). There is a strong performing arts presence across the Academy as learners across all year groups experience audition processes, rehearsal commitments and participate in whole school performances such as Black History Month celebrations.  Differentiation is used to transform learning capacity; this meets the needs of the more able and talented learners as well as struggling learners. 
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